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The Educational Institute of Scotland, the largest teacher union and professional 

association in Scotland welcomes the opportunity to make a submission to this short 

inquiry in response the findings of the Committee’s recent survey of 15-25 

year olds and into the progress being made against the DYW recommendations. 

 

Regarding the responses to the questions on post-school options, it is perhaps 

unsurprising that 60.1% of respondents reported the greatest emphasis resting on 

access to university. Scottish society continues to place high value on university 

education, because of what it offers in terms of the rigour and richness of the 

educational experience, and because, as research has shown, a university 

education offers greater lifetime earning power comparative to many other post-

school pathways. In recent decades, parental and wider societal expectations 

have strongly reflected this; a narrow focus on attainment has often prevailed, senior 

qualifications being the requisite currency for access university; the education 

system has responded to the growing demand for access to university places.  

 

The EIS has long-argued the need for a wider range of senior phase pathways 

that are relevant and attractive to a wider range of learning and career interests, and 

for parity of esteem in terms of the status, time and resource that are assigned to 

these options within a school’s offer to its community. The EIS is clear that the 

pursuit of such parity must be multi-directional. Schools alone cannot shift the 

prevailing culture which favours the tertiary education pathway above all. 

Government, employers and parents have a role to play in this, also, yet must do so 

cognisant of the reality that lack of parity of esteem in terms of senior phase 

pathways and qualifications at school, is inextricably linked to the lack of parity of 

promise in terms of future earnings and status in society.   

 

That other post-school options are reported to be less well signposted, again, 

is unsurprising to the EIS. We have highlighted repeatedly the impact of the erosion 

of the careers service and the diminution of young people’s face to face contact with 

qualified careers specialists in favour of student interaction with on-line careers 

platforms. The most recent report by the Scottish Government’s Advisor on Poverty 

also highlighted this as an issue for young people who fall within the age group that 

is the focus of this inquiry. Indeed, the young people who responded to this inquiry 

cited the importance of access to school careers guidance services as a key support 

in managing transitions post-school.   

 



It has been clear to the EIS from the outset that the ambitions of DYW cannot be 

delivered with existing levels of resource. The reductions in terms of careers service 

delivery cannot be compensated by schools in which teacher workload has for some 

time been at an unsustainably high level. Both the careers service and secondary 

schools, especially Pupil Support/ Guidance teams in relation to this agenda, require 

additional staffing resource in order to address fully the aspirations of DYW. 

 

In addition to the need for more specialist staff to support this work, the EIS has 

made clear in a number of fora, its view that schools require additional time and 

space to consider the range of senior phase options that could be available to young 

people and how the school timetable may be adjusted to enable delivery of a more 

diverse range. Time and space for relevant professional learning and professional 

collaboration on this is also essential. 

 

That said, the EIS has been clear that the number of senior phase options that a 

school can offer is very much determined by staffing budgets and the availability of 

subject specialist teachers. Increasingly, restricted staffing budgets and teacher 

shortages impinge on the ability of schools to offer as wide a range of senior phase 

options as they might wish, and fewer of the options that smaller numbers of young 

people wish to pursue. If courses are thought not to be ‘viable’ in terms of 

numbers of students opting for them, then they do not run and young people’s 

choices in terms of future pathway are curtailed.  

 

Responses to the question probing levels of support at school point again to the 

need for injection of additional human resource to support work in this area within the 

state sector. In this regard, as in many others, private education contributes to 

inequity of educational experience and outcome, and to wider societal inequality in 

the longer term.   

 

In terms of the two Recommendations upon which comment is sought, the EIS would 

concur with both, with some qualification. On Recommendation 1 around the 

involvement of ‘other training providers’, the EIS supports publicly funded education 

and would wish schools and colleges to be the main deliverers of vocational 

qualifications, though is supportive also of the development of high quality Modern 

Apprenticeships (MAs), as accredited and quality assured by the SQA. Where ‘other 

training providers’ are required in substitute of schools, colleges and MAs, this 

should be the exception, with such providers being fully vetted and ethics-

checked. The EIS is of the view that all aspects of young people’s education should 

be delivered from the firm values base that underpins Scottish education and which 

permeates Curriculum for Excellence.  

 

The EIS is aware that the DYW agenda is being taken forward by local authorities 

and schools through partnership arrangements but has not received specific 



feedback from members as to their progress. What continues to be clear from 

members is the continuing struggle to juggle the many priorities that come the way of 

teachers in schools at a time when there are far fewer of them- more than 4000 

fewer permanently employed than a decade ago.  

 

Regarding the second Recommendation, the EIS agrees that ‘a focus on preparing 

all young people for employment’ should feature within the curriculum. We would 

caution, however, against the employability agenda becoming the predominant driver 

of priorities in nurseries, primary schools and secondary schools and would wish all 

with an interest in the system to be clear of the primary purpose of education- that 

is, for the intellectual and social development, and the well-being of 

individuals, communities and society. 

 

On a practical note, the EIS has previously and repeatedly highlighted the issue of 

curriculum over-crowding in the BGE. Employability and skills for work combined are 

one of the vast array of themes that now feature within the curriculum. Again, 

schools need dedicated time to consider if and how they can best do them justice.  

 

Meanwhile, Secondary schools continue to organise senior phase timetables, for the 

most part, within the same framework as that which pre-dated the National 

Qualifications. The BGE in S3 is frequently, and to varying degrees, compromised in 

terms of the time apportioned to it; the majority of students in the majority of schools 

sit qualifications in S4, S5 and S6, contrary to the design intention of the senior 

phase of CfE. Were schools to be supported, again with time and a professional 

learning offer, alternative curriculum architectures that would support a wider range 

of pathways, and create space for deeper learning about the links between learning 

at school, and living and working as adult citizens, would emerge and develop more 

widely than is presently the case.  

  

  

 

  

 
 
 
 
 
 
 
 
 
  
 


