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1. Examples of low-stakes national standardised tests.  E.g., when are they
administered (what age/school year & when in the year), how are they
administered, and what are the purposes of the collecting the information?

2. How is the information used?

Primary education reform with the gradual introduction of the nine-year 
primary education system began in Slovenia in 1999. In the nine-year primary 
education programme, education is divided into three-year periods: the first, the 
second and the third, at the end of which pupils' knowledge was to be assessed by 
the National Assessment of Knowledge (NAK). The NAK was a form of external 
assessment whose rules, procedures, content and criteria of assessment provided 
equal conditions of assessment for all pupils. 
At the end of the first (in Year 3) and second periods (in Year 6) pupils could decide 
whether or not to undergo the NAK voluntarily. At the end of Period 1 they took tests 
in mother tongue and Mathematics and at the end of Period 2 in mother tongue, 
Mathematics and a modern foreign language (English or German). Results of the 
assessment gave additional information to schools, pupils and their parents on the 
pupils' achieved knowledge but had no influence on the final grade in individual 
subjects or the pupils' general achievement. 
At the end of Period 3 (in Year 9) a Final Examination of Knowledge of Pupils (FEKP) 
was held; it was compulsory for all pupils. Pupils took tests in Slovene, Mathematics 
and either a modern foreign language or another optional subject. FEKP assumed 
the role of assessment of knowledge as its results were used to form final grades in 
the nine-year primary education programme and was one of the criteria for enrolment 
into secondary schools with limited enrolment. Pupils who did not take FEKP could 
not finish their nine-year primary education. 

Changes in legislation brought several new developments in the school year 
2005/06. Assessment at the end of Period 1 was abolished; however, the NAK at the 
end of Periods 2 and 3, i.e. for pupils from Years 6 and 9, remained compulsory. The 
NAK at the end of Period 3 now has a different function and no longer bears any 
influence on the overall achievement in primary education; however, it can be 
considered as a criterion for the selection of candidates in cases of competitive entry 
into secondary schools but only with previous agreement of pupils and their parents. 
The basic goal of the NAK, however, has remained unchanged despite the described 
changes: to acquire additional information or feedback on pupils' knowledge and to 
strive for a better quality of the learning and teaching processes. 

3. Are these cohort or sample based tests?
NAK are cohort tests.

4. Are the tests used for more than one purpose?
Analyses of achievement in the National Assessment of Knowledge (NAK) are an
important objective of the NAK and are one of the key factors for its further
development; they also provide a critical overview of pupils', teachers', test



administrators' and test developers' work. For pupils, their parents, teachers and 
schools, these analyses provide mainly additional information on pupils' knowledge, 
provide insight into achieving objectives and standards as determined by curricula, 
uncover strong and weak areas in pupils' knowledge and thus reflect the quality and 
efficiency of the primary education system. 
 
Analyses of achievement, with their qualitative descriptions of abilities for the chosen 
areas on the national level, are prepared by the Centre in cooperation with subject 
testing committees. However, analysis of achievement on the school level are 
performed by head-teachers and teachers in schools after they have received from 
the Centre the following: printouts of pupils' achievement in the NAK at the school in 
question, basic statistical data (difficulty, reliability and discrimination indexes and 
standard deviation) on achievement in the NAK on the national and school levels, the 
average achievement for tasks on the national and school levels, as well as graphic 
representations of achievement on the national and school levels. They also receive 
printouts of pupils' achievements according to gender, both school and regional. 
 
Analyses of tasks and tests, analyses of achievement in the NAK on the national 
level, qualitative descriptions of abilities for the selected areas on a national level and 
analyses according to gender and geographic areas are published in the Annual 
Report on the Administration and the Analysis of Achievement in the NAK. 

 
What are the strengths and drawbacks of this? 

 
It is widely agreed that standardised tests are limited in the type of information they 
gather and that they do not provide a ‘full-picture’ view of student performance, their 
skills, student abilities or classroom instruction. By their very nature, standardized tests 
also do not reward creative thinking. Teachers in Slovenia would report about how 
teaching to the NAK would narrow focus on the content covered by the test, as well as 
spending considerable time on practice tests and test-taking strategies.  
 

5. Are there tensions between collecting robust, reliable and valid data and supporting 
learning? How are these resolved? 

 
The NAK at the end of Period 2 in Year 6 could support students’ further learning in 
Period 3 but this is not the case in Year 9 because students write and receive the 
results of NAK at the end of Primary school. Teachers in the Secondary schools are 
not familiar with their result. 
 

6. Is there evidence that low-stakes national standardised tests improve outcomes? 
 

There is no research in Slovenia which could prove that low-stakes national 
standardised tests had improved student outcomes and learning. Although the 
evidence is unclear as to whether standardised tests lead to improved student 
outcomes, teachers in Slovenia often report about their increase preparation for tests, 
also referred to as “teaching to the test” what is narrowing the curriculum. The 
standardised tests also don’t encourage teachers taking on formative assessment as 
the system does not appear to value these forms of assessment.  
 


