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Recommendation 2:  
The Committee commends the work of Moray House in constructing its MSc in 
Transformative Learning and Teaching course in a way that enables students to 
achieve the required Higher English qualification on completing the course. This is 
as opposed to having Higher English as an entry requirement. This approach 
ensures that eligible candidates are not overlooked by overly restrictive course entry 
thresholds. The Committee encourages other teacher training institutions to highlight 
to the GTCS how an increased number of suitable candidates could gain entry to 
their courses.  
Response: 
Although this is a good idea in principal, we must ensure that qualified teachers are 
adequately and academically equipped to meet the demands of the profession. 
Although there are many factors which constitute a great teacher, it is important that 
skills in literacy and numeracy are sustained to support the development of our 
young people. Many student teachers enter the profession with inadequate literacy 
skills which presents an immediate challenge for schools. 
Recommendation 3:  
The Committee also recommends that the GTCS reviews all of its entry 
requirements to ensure that innovative solutions such as these are being 
implemented wherever possible but without compromising on the ability of the 
individuals coming into teaching.  
Response: 
As above. 
Literacy and numeracy  
Recommendation 5: 
Having teachers that understand, and are able to teach, the core skills of literacy and 
numeracy to children in their formative years is an absolutely fundamental 
requirement in improving attainment in literacy and numeracy. The Committee notes 
the evidence from teacher training institutions explaining the complexities of ITE 
course content and that counting hours is too simplistic as a stand-alone approach to 
assessing ITE. The Committee is concerned that the baseline of quality in relation to 
course content, and student ability, may be lacking in some instances. 
Some student teachers who have completed placements within our local authority 
would confirm that this is the case. Teacher ability to teach core skills is fundamental 
and should always be a focus on improvement for ITE, however this remains an 
inconsistent picture. 
GTCS’ role  
Recommendation 7:  
The Committee recommends that the cycle of revisiting existing courses to renew 
accreditation should be shorter to ensure course content is responsive to the 
changing needs of Scottish education. The Committee recommends that the 
Government considers the benefits of making one organisation responsible for the 
accreditation of ITE courses and the assessment of the delivery of these courses.  
This recommendation would increase consistency and quality and be welcomed by 



the profession where ITE provision and procedures can currently differ from 
establishment to establishment.  
Additional Support Needs  
Recommendation 8:  
The Committee welcomes the evidence received from student teachers highlighting 
the variation across different teacher training institutions and placements regarding 
training on supporting pupils with additional support needs, including that education 
on additional support needs is not guaranteed in some courses, which has left some 
student teachers unprepared to support those pupils with additional needs.  
Response: 
I feel this is still an issue and some ITE is failing to support teachers entering the 
profession. There are growing challenges around supporting pupils will ASN and it is 
essential that our teachers start their career with a strong foundation on how to meet 
needs and continue to develop their understanding and skills. This still remains an 
inconsistent picture across ITE. 
Recommendation 9:  
The Committee recommends that the Scottish Government works with the GTCS to 
address the inconsistency in additional support needs education during Initial 
Teacher Education, with the aim of ensuring that all teachers receive high quality 
baseline training which prepares them to assist pupils with a range of additional 
needs, regardless of which institution and course they receive their initial teacher 
education in. 
Response: 
This would be welcomed but I am unaware of progress or impact to date. Sharing 
information on improvements with local authorities and Probationer Teacher 
Managers would be useful information to allow us to support NQTs even more 
effectively. 
Student placements  
Recommendation 12:  
The Committee also recommends that, in moving to the opt-out system, there should 
be a system for schools to highlight to education authorities’ instances where a 
school is stopping short of opting-out but has real concerns in relation to its ability to 
support student placements due to limited resources including teacher time. This 
information should be used to assist education authorities in performing their duty of 
care role. It should also be used to inform the GTCS in its role overseeing how the 
Student Placement System is functioning. This information should also be collated 
and made publicly available as a means of assessing the number of schools that 
consider themselves to be under significant pressure. 
Response: 
Systems are in place within our local authority to support this. Liaison is the key 
approach here and working together to place student teachers in schools where they 
will have the best experience and staff to support them.  
Recommendation 13: 
Given the increased number of teachers that are likely to become mentors under the 
opt-out system, and that all teachers should be prepared to take on such a role for 
student teachers or probationers where possible and beneficial, the Committee 



recommends that emphasis on the importance of mentoring should feature in local 
working time agreements. This could include a specific allocation of non-contact 
time.  
This is in place for NQTs but more challenging to sustain for student teachers due to 
not always knowing where and when placements will be required when timetables 
are written. Funding cuts within the teaching profession are making it more and more 
challenging to find time for support of student teachers.  
Recommendation 14:  
In relation to the logic of which student is placed where, the system does not seem 
very sophisticated to the Committee, with students reporting a lack of recognition of 
childcare and other practical considerations. The Committee welcomes the efforts to 
improve the placement system, including longer lead in times for students and 
schools planning placements. The Committee requests a progress report from the 
GTCS at the end of the next academic year on how the system is being tailored to 
individual circumstances (including feedback from student teachers). This is to 
ensure the "lottery" reported by some students is not a common experience in the 
future.   
I believe this is much better now and ITE institutions are considering this more 
carefully. We work closely with ITE to support teacher placement and consider 
aspects such as childcare, travel etc within these conversations. This is not 
universal, but an improving picture. 
 


