
 

Moray House School of Education and Sport, University of Edinburgh  

Recommendation 1:  

The Committee recommends that the Government reviews the practice of 

raising the number of training places to improve recruitment levels. This 

approach does not address the factors influencing interest in becoming a 

teacher. These factors include: the perception of teaching in society (including 

the perspective of pupils and parents); the experiences of existing teachers; 

and pay. Teachers are crucial to the success of the education system and 

addressing challenges facing existing teachers is fundamental to increasing 

the number of people who want to become a teacher.  

RESPONSE:  

We wholeheartedly support this recommendation, and would be very pleased 

to see a concerted national approach to promoting teaching as an attractive 

career option.  

At Moray House we have undertaken some specific action to try to widen 

access and interest, e.g. we offer Scholarships for under-represented groups 

on our MSc Transformative Learning and Teaching (MSc TLT) programme. 

The TLT cohort is diverse, but we don’t know if the scholarships have 

influenced this particularly. That said, the existence of the scholarships did 

convey a message which was very well received in the BME EduTwitter 

community in particular.  

We are currently working with our BA Childhood Practice students to identify 

those who might be interested in pursuing teaching early on in their studies. 

We then work with them to ensure that they have the requisite entry 

qualifications for access to PGDE, providing mentoring to support their 

professional development and the application process.  

While perhaps not radical, it is worth noting that we have begun to offer more 

opportunities for online open days which we believe are widening access to 

potential applicants who would previously have been unable to attend open 

days. 

Recommendation 2:  

The Committee commends the work of Moray House in constructing its MSc 

in Transformative Learning and Teaching course in a way that enables 

students to achieve the required Higher English qualification on completing 

the course. This is as opposed to having Higher English as an entry 

requirement. This approach ensures that eligible candidates are not 

overlooked by overly restrictive course entry thresholds. The Committee 

encourages other teacher training institutions to highlight to the GTCS how an 

increased number of suitable candidates could gain entry to their courses.  

 



 

RESPONSE:  

This dispensation is only for students for whom English is not a first language, 

and while this approach is currently working for the MSc TLT programme, we 

appreciate the significant challenges for students in a similar situation on the 

intense 36-week PGDE. However, we believe that there is still a need for 

GTCS to show greater flexibility. We wonder, too, if it might be appropriate for 

GTCS to share with all providers when one particular university or programme 

makes a good proposal to widen access without compromising quality. These 

approaches could then be rolled out more widely rather than being the 

preserve of individual programmes.  

In connection with the Higher English dispensation, our students have found 

the online course available through the University of Aberdeen to be an 

excellent way of fitting this requirement into their busy programme schedule. 

Recommendation 3: 

The Committee also recommends that the GTCS reviews all of its entry 

requirements to ensure that innovative solutions such as these are being 

implemented wherever possible but without compromising on the ability of the 

individuals coming into teaching.  

RESPONSE:  

We have appreciated the GTCS offer to meet with our admissions colleagues 

to deepen our understanding of the interpretation of the revised entry 

requirements. It would be helpful to have a clear, open communication 

channel to allow this conversation to be ongoing rather than simply to support 

the introduction of the revised memorandum of entry requirements.  

We also acknowledge that the interpretation of the entry requirements can 

sometimes be quite nuanced, and understand that different universities may 

themselves set higher requirements than set out by GTCS, we continue to 

work on this as a joint endeavour between academic and admissions staff in 

order to ensure that the thresholds being put in place are genuinely about 

enhancing the quality and appropriateness of candidates rather than simply 

as arbitrary screening criteria. This is a challenge, however, as competition is 

fierce for some of our programmes, and some level of initial screening 

therefore has to be put in place. 

Recommendation 5:  

Having teachers that understand, and are able to teach, the core skills of 

literacy and numeracy to children in their formative years is an absolutely 

fundamental requirement in improving attainment in literacy and numeracy. 

The Committee notes the evidence from teacher training institutions 

explaining the complexities of ITE course content and that counting hours is 

too simplistic as a stand-alone approach to assessing ITE. The Committee is 



 

concerned that the baseline of quality in relation to course content, and 

student ability, may be lacking in some instances. 

AND 

Recommendation 6:  

The Committee welcomes the Government's acknowledgement of the issues 

raised in evidence. The Committee recommends that the actions to be 

undertaken in response include an investigation into the extent of the 

problems raised in relation to literacy and numeracy. This should include 

assessing baseline standards on all courses for student primary teachers. It 

should also include an assessment of the entry requirements for these 

courses and the standards achieved on qualification. The Committee notes 

that certain issues, including in relation to primary school courses and student 

entry levels, have been raised previously by the 2011 Donaldson Report and 

the 2016 STEMEC Report.  

 

RESPONSE:  

Our MSc TLT has core courses on numeracy and literacy for all students, 

regardless of pathway (i.e. our subject specialists do these courses alongside 

their generalist peers). However, this is only possible in a two-year Masters 

route, and would be difficult to fit within a 26-week PGDE programme. This 

perhaps begs us to think again about whether we might want to follow the 

example of other European countries (e.g. Finland, Ireland) and move to a 

two-year full Masters postgraduate route. We are not proposing this as a 

solution as such, but are suggesting that it might be worth exploring.  

We have a close and productive teacher education partnership with our 

neighbouring local authorities, including an early-phase sub-group which 

looks specifically at the student and induction year experience. This group 

regularly shares views and is a forum for identifying and solving challenging 

issues. At no point has the issue of new teachers’ competence in literacy or 

numeracy teaching being raised as a problem in this forum. We would 

suggest that before significant resource is put into potentially changing 

programmes or entry requirements, that we require a much more rigorous set 

of empirical evidence on which to make any judgement about competence in 

these areas. The MQuITE project, which is co-led from Moray House 

(together with a PI in University of Strathclyde) provides some evidence here, 

suggesting that neither graduates nor teacher mentors across Scotland see 

this is a specific area of major worry. 

Recommendation 7:  

The Committee recommends that the cycle of revisiting existing courses to 

renew accreditation should be shorter to ensure course content is responsive 

to the changing needs of Scottish education. The Committee recommends 

that the Government considers the benefits of making one organisation 



 

responsible for the accreditation of ITE courses and the assessment of the 

delivery of these courses.  

RESPONSE:  

Our programmes are designed to allow responsiveness within the accredited 

structures and we therefore don’t believe that a shorter accreditation cycle 

would help this. Indeed, it would cause a significant resource burden to be 

devoted to programme validation processes which would take away from staff 

time being devoted to the frontline activity of teacher education. 

Recommendation 8:  

The Committee welcomes the evidence received from student teachers 

highlighting the variation across different teacher training institutions and 

placements regarding training on supporting pupils with additional support 

needs, including that education on additional support needs is not guaranteed 

in some courses, which has left some student teachers unprepared to support 

those pupils with additional needs.  

AND 

Recommendation 9:  

The Committee recommends that the Scottish Government works with the 

GTCS to address the inconsistency in additional support needs education 

during Initial Teacher Education, with the aim of ensuring that all teachers 

receive high quality baseline training which prepares them to assist pupils with 

a range of additional needs, regardless of which institution and course they 

receive their initial teacher education in. 

RESPONSE:  

Our job in ITE is to deliver an education which supports sustainable, lifelong 

learning.  In relation to working with pupils with ASN, we believe that we need 

to give students a good grounding in principles of inclusive pedagogy, drawing 

on world-leading research such as that by our colleague, Professor Lani 

Florian. This is much more likely to be effective in the long-run than to 

prescribe sets of teaching solutions for individual ‘diagnoses’. 

In our MSc TLT programme, we provide students with a choice of three 

inclusive education courses (courses which belong to our existing MSc 

Inclusive Education programme), enabling them to carry out their own 

individual needs analysis and to pick the course best suited to their own 

particular development needs. This acknowledges that many of our 

postgraduate students in particular come with previous experiences of 

working in this area. 

Recommendation 10:  

The Committee is also concerned at evidence from student teachers reflecting 

a lack of content in their courses on online safety for children. The Committee 



 

welcomes the Government’s acknowledgement of this issue and recommends 

that the Government works with the GTCS to ensure high quality baseline 

training is received by all student teachers.  

RESPONSE:  

This is most likely not identifiable as a specific module or course on ‘online 

safety’, rather we would deal with this through Health & Wellbeing courses, 

specifically focusing on GIRFEC. At Moray House we also have a strong 

emphasis on critical literacy practices across both primary and secondary 

programmes, and this helps students to work with their pupils to understand 

online communications in a more sophisticated way.  

Recommendation 11:  

The Committee recommends that there should be service level agreements 

between teacher training institutions and education authorities as standard for 

student placements. These should set out the requirements on each body and 

also establish a means for students to feedback their experiences. Any 

deficiencies with the quality of work placements should then be reported to 

the GTCS for mediation and resolution.  

AND 

Recommendation 12:  

The Committee also recommends that, in moving to the opt-out system, there 

should be a system for schools to highlight to education authorities instances 

where a school is stopping short of opting-out but has real concerns in relation 

to its ability to support student placements due to limited resources including 

teacher time. This information should be used to assist education authorities 

in performing their duty of care role. It should also be used to inform the 

GTCS in its role overseeing how the Student Placement System is 

functioning. This information should also be collated and made publicly 

available as a means of assessing the number of schools that consider 

themselves to be under significant pressure.  

AND 

Recommendation 13:  

Given the increased number of teachers that are likely to become mentors 

under the opt-out system, and that all teachers should be prepared to take on 

such a role for student teachers or probationers where possible and 

beneficial, the Committee recommends that emphasis on the importance of 

mentoring should feature in local working time agreements. This could include 

a specific allocation of non-contact time.  

 

 

 



 

RESPONSE:  

We have found the appointment of a cluster tutor* in the MSc TLT to be a 

useful way of mediating quality. We also work closely with LA early phase 

officers, and this provides a route to anticipating and avoiding, or identifying 

and resolving, problems much more easily than by placing randomly through 

SPS. As we work with the same clusters over a period of time we are able to 

build up excellent relationships and shared understanding and this makes 

quality assuring a much more collaborative process. We are conscious, 

however, that this is not perhaps an easy model to upscale to programmes 

with very large numbers of students.  

*MSc TLT works with clusters of schools, rather than using random allocation 

through SPS. A group of our students is allocated to a specific cluster, and 

that cluster appoints a member of staff to act as ‘cluster tutor’ (we reimburse 

their school for cover costs). 

Recommendation 14:  

In relation to the logic of which student is placed where, the system does not 

seem very sophisticated to the Committee, with students reporting a lack of 

recognition of childcare and other practical considerations. The Committee 

welcomes the efforts to improve the placement system, including longer lead 

in times for students and schools planning placements. The Committee 

requests a progress report from the GTCS at the end of the next academic 

year on how the system is being tailored to individual circumstances 

(including feedback from student teachers). This is to ensure the "lottery" 

reported by some students is not a common experience in the future.  

RESPONSE:  

We have experienced particular challenges in finding suitable placements 

through SPS for students with identified records of needs. We would welcome 

further investigation into how the system might be adapted to better 

accommodate particular circumstances, and indeed, whether or not SPS is 

the best way to facilitate this kind of placement matching. 

Other relevant comments:  

We are concerned that a focus specifically on ITE creates a false division 

between ITE and the early phase of teaching. We are keen to move forward in 

thinking about this as a whole early phase entity, comprising ITE and 

induction, as per Donaldson’s aspiration. 

We would also like to stress that we firmly believe that ITE is not just about 

delivering ‘content’ dictated by current models of schooling, rather it is an 

opportunity to develop deep foundational knowledge, skills and dispositions 

that can form a secure basis for career-long professional learning and 

development. The best way to develop and enhance ITE is to invest in those 

responsible for designing and delivering it, i.e. university and school-based 

teacher educators. Sector-wide involvement in the MQuITE project is going 



 

some way towards supporting that aim, particularly for university-based 

teacher educators, and the recent establishment of the Scottish Educational 

Research Association (SERA) Teacher Education Network should also prove 

to be an important forum for developing our collective knowledge and skill. We 

need to invest in supporting both school-based teacher educators and 

university-based teacher educators, reflecting our knowledge from cutting-

edge research that the best teacher education takes place across both school 

and university sites simultaneously. 


