
Comhairle nan Eilean Siar  

National Programmes for some time now have not met our PGDE candidate or ITE 
requirements.  As a Local Authority we had to fund and develop our own in-house 
recruitment and bursary scheme which meant we recruited and paid both internal 
and external candidates 75% and 50% of a probationer salary respectively to 
undertake their PGDE.  We’ve taken through 17 PGDE in the last 4 years through 
our own sponsorship of their PGDE year, guaranteeing their probationer placement 
with our LA in agreement with the GTC and also a guarantee of a permanent post 
with the LA on successful completion of their probation.  We have attached a 
spreadsheet so that you can see the numbers, subjects and costs of this expensive 
but 100% successful approach to meeting our workforce planning demands. 

Before considering the approach above we had also made a proposal for the e-
delivery of the PGDE through e-Sgoil which was not approved for taking forward and 
as a result we had to adopt the internal bursary scheme which has cost us almost 
£300, 000. 

Recommendation 1:  
The Committee recommends that the Government reviews the practice of raising the 
number of training places to improve recruitment levels. This approach does not 
address the factors influencing interest in becoming a teacher. These factors include: 
the perception of teaching in society (including the perspective of pupils and 
parents); the experiences of existing teachers; and pay. Teachers are crucial to the 
success of the education system and addressing challenges facing existing teachers 
is fundamental to increasing the number of people who want to become a teacher. 

Comments: 
Agree 

Recommendation 2:  
The Committee commends the work of Moray House in constructing its MSc in 
Transformative Learning and Teaching course in a way that enables students to 
achieve the required Higher English qualification on completing the course. This is 
as opposed to having Higher English as an entry requirement. This approach 
ensures that eligible candidates are not overlooked by overly restrictive course entry 
thresholds. The Committee encourages other teacher training institutions to highlight 
to the GTCS how an increased number of suitable candidates could gain entry to 
their courses.  

Comments: 
Agree with this flexible approach.  The STEM bursary scheme is an example of 
complex and restrictive criteria that can exclude perfectly good candidates.  We had 
an example of this with Maths and Physics PGDE candidates who didn’t meet 
perhaps one the criteria a 2:2 degree rather than 2:1 and our local authority had to 
fund them during the PGDE instead.  Both are doing well in the PGDE year.  I think 
The STEM bursary should be sent to Local authorities to grow their own local 
teachers who remain with the LA on completion of their PGDE and probationer year 
in fact they are guaranteed permanent contracts on completion as we ensure it lines 
up with our workforce planning requirements in that particular year. 



Recommendation 3:  
The Committee also recommends that the GTCS reviews all of its entry 
requirements to ensure that innovative solutions such as these are being 
implemented wherever possible but without compromising on the ability of the 
individuals coming into teaching.  

Comments: 
Completely agree – see response above re: STEM bursary application experience 

Recommendation 4: 
The Committee recommends that, where a teacher training institution is not able to 
provide a place to a student because the student does not meet the institution's 
specific standards, the institution should direct the individual to the GTCS. The 
GTCS should then provide advice on which institutions the candidate would be 
eligible to apply to.  

Comments: 
Agree 

 

Literacy and numeracy  
Recommendation 5: 
 Having teachers that understand, and are able to teach, the core skills of literacy 
and numeracy to children in their formative years is an absolutely fundamental 
requirement in improving attainment in literacy and numeracy. The Committee notes 
the evidence from teacher training institutions explaining the complexities of ITE 
course content and that counting hours is too simplistic as a stand-alone approach to 
assessing ITE. The Committee is concerned that the baseline of quality in relation to 
course content, and student ability, may be lacking in some instances. 

Comments: 
Agree that those undertaking ITE as PGDE can be ill-equipped in terms of readiness 
to teach and raise attainment in literacy and numeracy.  More focus is needed in 
programmes on core teaching pedagogy in literacy and numeracy, including the 
fundamental “How do I teach …..?” question 

Recommendation 6:  
The Committee welcomes the Government's acknowledgement of the issues raised 
in evidence. The Committee recommends that the actions to be undertaken in 
response include an investigation into the extent of the problems raised in relation to 
literacy and numeracy. This should include assessing baseline standards on all 
courses for student primary teachers. It should also include an assessment of the 
entry requirements for these courses and the standards achieved on qualification. 
The Committee notes that certain issues, including in relation to primary school 
courses and student entry levels, have been raised previously by the 2011 
Donaldson Report and the 2016 STEMEC Report.  

Comments: 
Agree with recommendation to consider baseline standards and assessment of entry 
requirements, including literacy in Gaelic where appropriate, as well as English and 



numeracy.  Whilst not wishing to restrict application, achievement of strong baseline 
skills in literacy and numeracy are fundamental and there is little scope to close the 
gap once ITE programmes commence. 

Additional Support Needs  
Recommendation 8:  
The Committee welcomes the evidence received from student teachers highlighting 
the variation across different teacher training institutions and placements regarding 
training on supporting pupils with additional support needs, including that education 
on additional support needs is not guaranteed in some courses, which has left some 
student teachers unprepared to support those pupils with additional needs.  

Comments: 
Agree – even when it is included in the course not enough time dedicated to it or 
enough appropriate content to allow for proper preparation so they can be 
responsive to the ASN needs in their classrooms from the beginning of their 
probationer year 

Recommendation 9: 
The Committee recommends that the Scottish Government works with the GTCS to 
address the inconsistency in additional support needs education during Initial 
Teacher Education, with the aim of ensuring that all teachers receive high quality 
baseline training which prepares them to assist pupils with a range of additional 
needs, regardless of which institution and course they receive their initial teacher 
education in. 

Comments: 
Agree 

Online safety  
Recommendation 10: 
The Committee is also concerned at evidence from student teachers reflecting a lack 
of content in their courses on online safety for children. The Committee welcomes 
the Government’s acknowledgement of this issue and recommends that the 
Government works with the GTCS to ensure high quality baseline training is received 
by all student teachers.  

Comments: 
Agree and LA’s should be made to run a course for their teachers early in the 
probationer year relating to their own IT structures/systems etc. 
 
Student placements  
Recommendation 11:  
The Committee recommends that there should be service level agreements between 
teacher training institutions and education authorities as standard for student 
placements. These should set out the requirements on each body and also establish 
a means for students to feedback their experiences. Any deficiencies with the quality 
of work placements should then be reported to the GTCS for mediation and 
resolution.  

 



Comments: 
Agree 

Recommendation 14: 
In relation to the logic of which student is placed where, the system does not seem 
very sophisticated to the Committee, with students reporting a lack of recognition of 
childcare and other practical considerations. The Committee welcomes the efforts to 
improve the placement system, including longer lead in times for students and 
schools planning placements. The Committee requests a progress report from the 
GTCS at the end of the next academic year on how the system is being tailored to 
individual circumstances (including feedback from student teachers). This is to 
ensure the "lottery" reported by some students is not a common experience in the 
future. 

Comments: 
Whilst we understand where this is coming from in our LA we only have 4 secondary 
schools 2 of which are located on a separate island each.  In order to ensure varied 
experience across more than 1 school it can sometimes be hard to accommodate 
these requests and can mean that the students have limited opportunities to 
experience large, medium and small secondary’s.   
 
 
 
 
 


