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The School of Education at the University of Glasgow provides Initial Teacher 
Education at undergraduate and postgraduate levels, for both the primary and 
secondary sectors. This response, which has been facilitated through Policy 
Scotland, comes from key members of the School of Education staff with the 
following roles of responsibility in relation to Initial Teacher Education: 
Deputy Head of School 
Director of Undergraduate and Initial Teacher Education 
Director of St Andrew’s Foundation for Catholic Teacher Education 
Undergraduate Admissions Officer and Lecturer in Theology and Religious 
Education 
PGDE Admissions Officer and Lecturer in Computing 
Programme Leader for PGDE and Lecturer in English and Literacy 
Senior Lecturer in Mathematics 
Lecturer in Mathematics 
Recommendation 1:  
The Committee recommends that the Government reviews the practice of raising the 
numbers of training places to improve recruitment. 
Response 
The University of Glasgow supports the Committee’s recognition that there are 
varying factors influencing the recruitment of teachers, such as status and social 
perception, pay/salary, conditions and bureaucracy. The recent Scottish Government 
review led by Prof. Moyra Boland is of particular relevance here, for example, in 
respect to a vision of teaching as a Master’s level profession 
(https://www.gov.scot/publications/independent-panel-career-pathways-teachers-
final-report/). Such measures replicate successful practices in countries with 
consistently strong recruitment of high calibre candidates, such as Finland. 
In respect to the Committee’s recommendation that ‘the Government reviews the 
practice of raising the number of training places to improve recruitment levels’, it 
should be noted that, whilst targets for many subjects are achievable and realistic, 
certain targets remain particularly high, most notably Mathematics. For the last two 
years, the University of Glasgow has successfully met the vast majority of its 
recruitment targets due to extensive efforts in this regard – however, Mathematics 
remains an area of challenge due to the competitive market for graduates in this 
field. In respect to the recruitment of Mathematics teachers, we have been 
disappointed that the GTCS has yet to establish a Broad General Education 
category of registration for teachers studying the MEd in Middle Years (Mathematics 
and Science) at the University of Glasgow. This would assist in the supply of suitably 
qualified individuals in hard-to-fill subject areas.  
Recommendation 2 and 3:  
The Committee commends the work of Moray House in constructing its MSc in a 
way that enables students to achieve the required Higher English qualification on 
completing the course: 
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Response 
We support the Committee’s principle of enabling access to ITE for those without 
Higher English at the point of application. However, we suggest that this should be 
through pre-programme equivalency tests such as that presently offered by 
University of Aberdeen – such practices could be expanded across the sector. 
However, we have reservations about an approach whereby students study for both 
an English qualification and undertake their Initial teacher Education concurrently is 
not an approach we would support. This has been trialled in other countries (such as 
England) and subsequently discarded. Under such an arrangement a student might 
meet the Standard for Provisional Registration but not be able to enter the probation 
year if they failed the English qualification.  
We are of the view that the present Entry Memorandum requirements are sufficiently 
flexible to recruit a range of candidates whilst not compromising the quality of those 
recruited. 
Recommendation 4: The Committee recommends that where an ITE institution is 
not able to provide a place to a student because the student does not meet the 
institution’s specific standards, the institution should direct the individual to the 
GTCS. The GTCS should then provide advice on which institutions the candidate 
would be eligible to apply to. 
Response 
We are of the view that it would be inappropriate to ask the GTCS to operate in this 
capacity, not least due to pragmatic reasons as to the logistical complexities of this 
proposal. Similarly, the existing admissions process provides sufficient opportunities 
for alternative applications where appropriate. GTCS should therefore not be asked 
to operate as a clearing-house for those who do not meet the requirements of an 
institution.  
Recommendation 5 and 6 
Having teachers that understand and are able to teach core skills of numeracy and 
literacy to children in their formative years is an absolute fundamental requirement in 
improving attainment in literacy and numeracy. 
Response 
We support the Committee’s strong emphasis on literacy and numeracy. The 
University of Glasgow provides thorough and robust preparation in these areas. For 
example, MEduc (our Integrated Masters route into primary teaching) offers 
extensive and high-quality provision in these areas across 5 years of academic 
study. Our PGDE provides an intensive and rapid grounding in these areas. 
Students are taught by experts in the field and literacy/numeracy is embedded 
across the curriculum. The University is committed to frequently updating and 
revising its materials and delivery on literacy and numeracy in line with research and 
policy. As an element of GTCS accreditation, we are expected to systematically 
demonstrate the extent and quality of our provision in literacy and numeracy and are 
confident that our programmes address this issue. 
Similarly, the University of Glasgow plays a leading role in the SCDE Scottish 
Attainment Challenge research project, the aim of which is the development and 
consolidation of pedagogies that work for Pre-Service and Early Career Teachers to 



reduce the Attainment Gap in Literacy, Numeracy and Health and Wellbeing 
(http://www.scde.ac.uk/projects/scde-attainment-challenge-project/). 
The focus of this year’s Self-Evaluation Framework for ITE (with SCDE and 
Education Scotland working in partnership) was that of Numeracy – emphasising ITE 
providers’ commitment to critical reflection and continuous improvement in this area. 
A similar approach is intended to be adopted for Literacy provision in academic year 
2020/21. 
Recommendation 7: 
The Committee recommends that the cycle of revisiting existing courses to renew 
accreditation should be shorted to ensure course content is responsive to the 
changing needs of Scottish Education. 
Response 
We welcome the support and rigour of the GTCS accreditation process. However, 
accreditation cycles should be at sufficient intervals which allow for the full 
implementation and proper evaluation of a newly accredited programme. In other 
words, this should cover as a minimum the duration of a full cycle of a degree 
programme and an appropriate period of evaluation and re-design thereafter. Shorter 
accreditation cycles would inhibit effective implementation and meaningful evaluation 
and therefore be counter-productive.  
We do not recommend that GTCS is also responsible for assessment of delivery of 
these courses. We engage in extensive evaluation through a range of existing 
means, including the Self Evaluation Framework for ITE in partnership with 
SCDE/Education Scotland, a range of Quality Assurance Agency processes, 
University College and Senate Programme Approval, Periodic Subject Reviews and 
Annual Monitoring Reviews, External Examination by other universities and various 
other performance metrics such as National Student Survey (NSS) and 
Postgraduate Taught Experience Survey (PTES), for which formal annual 
development plans are required. 
The Committee’s emphasis on the need for ITE programmes to be responsive to 
change is shared by the University of Glasgow. As such, our course and 
programmes are designed to be flexible and responsive to changes in policy 
frameworks and newly emergent issues.  
Recommendation 8 and 9:  
The Committee welcome the evidence from student teachers highlighting the 
variation across different teacher training institutions and placements regarding 
training on supporting pupils with additional support needs. 
Response 
The University of Glasgow considers inclusive practice to be at the core of its ITE 
provision and strongly accords with the Committee’s emphasis on supporting pupils 
with additional support needs. Our students receive extensive and high-quality 
provision on inclusion from leading figures in the field such as Dr Margaret 
Sutherland and Dr Ines Alves. For example, the culmination of our ‘Education in 
Practice’ series of courses assesses students on their knowledge and understanding 
of inclusive practice. The group also note the importance of the shift in language and 
focus to one of Inclusion rather solely ASN. This approach draws on expertise within 
this field from figures such as Dr George Head and Dr Margaret McCulloch and 
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others. (http://eprints.gla.ac.uk/view/author/5356.html) 
https://www.gla.ac.uk/schools/education/staff/margaretmcculloch/#publications,book
sections 
Recommendation 10: 
The Committee recommends that the Government works with GTCS to ensure high 
quality baseline training is received by all student teachers. 
Response 
The University of Glasgow is currently working with key stakeholders (including 
GTCS) to develop a National Framework for Digital Literacies in ITE led by Derek 
Robertson at the University of Dundee. This resource has a section devoted to 
online safety and University of Glasgow will be using the resource to ensure that 
student teachers receive consistent guidance on the issue. It is intended that the 
Framework will be launched later in 2020. 
Recommendation 11:  
The Committee recommends service level agreements between teacher training 
institutions and education authorities and any deficiencies with the quality of work 
placements should then be reported to the GTCS for mediation and resolution. 
Response 
We share the view that there should be equity of experience across placements. We 
currently have partnership agreements in place and may be open to enter into more 
formal ‘service level agreements’ in the future. The emphasis on effective 
partnership and quality of placement experience is shared. The quality of mentoring 
is of crucial importance and investment in the development of teacher mentors’ 
knowledge and skills would be recommended. However, it is felt that mediation and 
resolution of any emergent issues in this regard can be addressed through the 
existing mechanisms and strong relationships already established between 
university, school and local authority partners. There are existing agreements 
between ITE institutions and education authorities with a focus on strategic and 
operational partnership. Students have a range of existing means to communicate 
any issues experienced on placement, including through a Student Regent, 
Programme Leader, Adviser of Studies and School Experience Tutor. 
Recommendation 12: pertaining to the Student Placement System. 
Response 
We support the oversight of Student Placement Management Group/GTCS and 
welcome ongoing efforts to ensure the Student Placement System is functional and 
responsive to the needs of both ITE institutions and education authorities. 
Recommendation 13: relating to mentoring featuring in local working time 
agreements. 
Response 
We believe the recommendation requires consultation with professional bodies, 
employers and unions regarding teacher contractual duties but would always support 
effective mentoring training and practice. 
Recommendation 14: pertaining to allocation of placements.  
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Response 
The University supports the allocation of placements which are responsive to a 
range of students’ needs, within the compass of suitable practical arrangements and 
relevant agreements with partners. It is important that our response to this 
recommendation includes reference to placements for students wishing to teach in 
Catholic schools. This requires consideration not only for University of Glasgow 
students but for those completing the Catholic Teacher Certificate courses delivered 
by University of Glasgow at the other universities. It would be important for any 
enhancement of the current SPS to appropriately plan for the placement of all CTC 
students. It would also be important for the SPS to avoid where possible giving 
placements in the Catholic sector to any 3rd or 4th year undergraduate primary 
student or PGDE primary student who will not be eligible to teach in the Catholic 
sector once qualified, because a non-denominational school would better enable 
these students to fulfil their placement remit. 
 


